
Language Curriculum Connections

~ Rationale for The Novel Museum as a performance task supported in Ministry documents.~
	Ministry of Education. (2006). The Ontario Curriculum Grades 1-8: Language. Queen’s Printer for Ontario. 


Principles underlying the language curriculum 
pg. 4

Successful language learners:

· understand that language learning is a necessary, life-enhancing, reflective process;
· communicate – that is, read, listen, view, speak, write, and represent – effectively
and with confidence;

· make meaningful connections between themselves, what they encounter in texts,
and the world around them;

· appreciate the cultural impact and aesthetic power of texts;

use language to interact and connect with individuals and communities, for
personal growth, and for active participation as world citizens.


Strands in the language curriculum
Pg. 9

The knowledge and skills described in the expectations in the four strands of the language curriculum will enable students to understand, respond to, create, and appreciate a full range of literary, informational, and media texts.
Pg. 9

The knowledge and skills described in the expectations in the four strands of the language curriculum will enable students to understand, respond to, create, and appreciate a full range of literary, informational, and media texts.
The Oral Communication strand has three overall expectations, as follows:

Students will:

1. listen in order to understand and respond appropriately in a variety of situations for a variety of purposes;

2. use speaking skills and strategies appropriately to communicate with different audiences for a variety of purposes;
3. reflect on and identify their strengths as listeners and speakers, areas for improvement, and the strategies they found most helpful in oral communication situations. 

This strand focuses on the identification and development of the skills and strategies effective listeners and speakers use to understand and interact with others. It also emphasizes the use of higher-order thinking skills to stimulate students’ interest and engage them in their own learning.
Reading
Pg. 10

Students can develop the skills necessary to become effective readers by applying a range of comprehension strategies as they read and by reading a wide variety of texts. Comprehension strategies include predicting, visualizing, questioning,, drawing inferences, identifying main ideas, summarizing, and monitoring and revising comprehension.

Media Literacy
Pg. 13

Media texts can be understood to include any work, object, or event that communicates meaning to an audience. Most media texts use words, graphics, sounds, and/or images, in print, oral, visual, or electronic form, to communicate information and ideas to their audience. 

Specific Expectations
(The following expectations are from the Grade 4 section of the language curriculum document. Review grade specific expectations for your particular use)
Oral Communication

Listening to Understand

1.1 identify purposes for listening in a variety of situations, formal and informal, and set goals related to specific listening tasks

1.2 demonstrate an understanding of appropriate listening behaviour by adapting active listening strategies to suit a variety of situations, including work in groups
Speaking to Communicate

2.1 identify a variety of purposes for speaking
2.2 demonstrate an understanding of appropriate speaking behaviour in a variety of situations, including paired sharing and small- and large-group discussions

2.3 communicate in a clear, coherent manner, presenting ideas, opinions, and information in a readily understandable form

2.4 use appropriate words and phrases from the full range of their vocabulary, including inclusive and non-discriminatory terms, and appropriate elements of style, to communicate their meaning accurately and engage the interest of their audience

2.7 use a variety of appropriate visual aids (e.g., CDs or DVDs, computer-generated graphic organizers, concrete materials, artefacts) to support or enhance oral presentations
Reflecting on Oral Communication Skills and Strategies

3.1 identify, in conversation with the teacher and peers, what strategies they found most helpful before, during, and after listening and speaking and what steps they can take to improve their oral communication skills
Reading
Reading for Meaning

1.3 identify a variety of reading comprehension strategies and use them appropriately before, during, and after reading to understand texts

1.4 demonstrate understanding of a variety of texts by summarizing important ideas and citing supporting details

1.6 extend understanding of texts by connecting the ideas in them to their own knowledge, experience, and insights, to other familiar texts, and to the world around them

1.7 analyse texts and explain how specific elements in them contribute to meaning

1.8 express opinions about the ideas and information in texts and cite evidence from the text to support their opinions
Reading with Fluency

3.3 read appropriate texts at a sufficient rate and with sufficient expression to convey the sense of the text readily to the reader and an audience
Reflecting on Reading Skill and Strategies
4.1 identify, in conversations with the teacher and peers or in a reader’s notebook, what strategies they found most helpful before, during, and after reading and how they can use these and other strategies to improve as readers

4.2 explain, in conversations with the teacher and peers or in a reader’s notebook, how their skills in listening, speaking, writing, viewing, and representing help them make sense of what they read
Writing

Developing and Organizing Content

1.3 gather information to support ideas for writing using a variety of strategies and oral, print, and electronic sources 

1.4 sort and classify ideas and information for their writing in a variety of ways

1.5 identify and order main ideas and supporting details and group them into units that could be used to develop a summary, using a variety of graphic organizers
Media Literacy

Understanding Media Texts
1.1 identify the purpose and audience for a variety of media texts

1.2 use overt and implied messages to draw inferences and construct meaning in media texts
1.3 express opinions about ideas, issues, and/or experiences presented in media texts, and give evidence from the texts to support their opinions
1.4 explain why different audiences might respond differently to specific media texts

Creating Media Texts

3.1 describe in detail the topic, purpose, and audience for media texts they plan to create

3.2 identify an appropriate form to suit the specific purpose and audience for a media text they plan to create

3.3 identify conventions and techniques appropriate to the form chosen for a media text they plan to create

3.4 produce media texts for specific purposes and audiences, using a few simple media forms and appropriate conventions and techniques
Reflecting on Media Literacy Skills and Strategies

4.1 identify, initially with support and direction, what strategies they found most helpful in making sense of and creating media texts, and explain how these and other strategies can help them improve as media viewers/ listeners/producers

4.2 explain, initially with support and direction, how their skills in listening, speaking, reading, and writing help them to make sense of and produce media texts
	Ministry of Education. (2004). Literacy for Learning: The Report of the Expert Panel on Literacy in Grades 4 to 6 in Ontario. Queen’s Printer for Ontario.


Overview of grades 4 to 6 

Pg. 77
They analyse the structure and elements of a variety of text forms, and create a variety of oral, print, and media texts in order to communicate their own ideas and opinions for a variety of purposes and audiences.

They reflect on and talk about the strategies that have helped them construct meaning and communicate successfully in all strands and

identify steps they can take to improve. Real, purposeful talk is not only an essential component of the language curriculum; it needs to be threaded throughout every day and across the curriculum to promote the transfer of language knowledge, skills, and strategies

to learning across the curriculum.

Characteristics if Differentiated Literacy Instruction:

Pg. 41

Literacy resources at various level of difficulty and complexity are available to accommodate students’ varied reading levels.

Supporting both Boys and Girls

· Offer varied forms of literacy instruction, including active-learning, opportunities and concrete, step-by-step instruction

· Integrate technology into the literacy program, including visual media and computers

· Consider the different gender-related interests and text preferences of some boys and some girls, and offer choices that reflect those interests

· Consider differences in fine-motor skills, language development, learning pace, and learning styles and offer students opportunities to chose activities that allow them to draw on the their strengths to show what they know and can do

· Put less emphasis on neatness and handwriting if the learning objectives of an assignment have been met
· Provide manipulatives and other materials that engage students in hands-on learning

· Provide opportunities for flexible and varied groupings

Talk and Listening

Pg. 55

Key messages:

· Talk is the foundation for literacy, and for thinking and learning at school and in life.

· Purposeful talk develops higher-order thinking skills. It helps students to make meaning, acquire new perspectives, and deepen their comprehension.
· Student talk provides valuable information to help teachers assess a student’s learning in all subject areas and plan what the students needs to learn next.

See page 58-60

· Approaches to Learning Through Dialogue 

· Figure 11. Five Principles of Effective Dialogue

· Assessing Student Learning Through Talk

Reading
Pg. 61

Key Messages

Reading in the junior grades is an interactive, problem-solving process, with the primary purpose of making meaning.

Junior students need high-quality texts of appropriate complexity and variety, and many opportunities to read and talk about their reading. 

Strategies for Comprehension
Pg. 68

The novel museum activity focuses on visualizing, drawing inferences, finding important ideas, and summarizing. 

See Page 75 – Figure 14. Instructional Approaches and Learning Experiences Used in Reading Instruction  - Learning Experiences – Drama/Reader’s theatre

	Ministry of Education. (2006). Literacy for Learning: A Guide to Effective Literacy Instruction Grades 4 to: Volume One Foundations of Literacy Instruction for the Junior Learner. Queen’s Printer for Ontario.


Factors that effect literacy in the junior grades
Pg. 13

Physical Development

Most junior students:

· Need  opportunities to move and engage in active learning
What teachers do:

· Actively involve students in reading, writing, talking, and thinking in various forms

· Include drama, role playing, and hands-on activities that involve tools, props, and other manipulatives

· Let students demonstrate their learning in a variety of ways (for example, through visual arts, dream, songs, and chants, and multimedia reports)

See pages 72 and 73

Overview of Oral Language Development Continuum (reprinted from First Steps Oral Language Developmental Continuum)
	Ministry of Education. (2006). Literacy for Learning: A Guide to Effective Literacy Instruction Grades 4 to: Volume Two Assessment. Queen’s Printer for Ontario.


Assessing Literacy
Pg. 15

Activities that involve student talk are admirably suited to assessment of the student learning in many areas.

As students engage in such activities, teachers listen for and observe students’ ability to explain, retell, summarize, synthesize, reflect on, and produce texts of many types. 

Student talk also provides a vehicle for teachers to assess listening, speaking, viewing, and representing skills. Forms of talk that are suitable for this purpose include oral presentations, storytelling, and debates.
See pg. 18 and 19 to review student behaviour for Oral Communication assessment. 

See Pg. 37-46 – Direct Observation

Pg. 92 – Appendix 2. Group Skills Checklist for Literature Circles

Pg. 94 - Appendix 4. Sentence Stems for Self-Assessment: Oral Presentation
Pg. 99 – Appendix 8. Oral Language and Listening Skills Checklist
Additional Resources for Literacy Mini-lessons
Fountas, I and Pinnell, G. 2006. Teaching for Comprehending and Fluency: Thinking About Reading, K-8
http://books.heinemann.com/comprehending/graphicOrganizers.html
- extensive list of graphic organizers in pdf are available on the above website
Graphic Organizers and Generic Patterns

http://www.chass.ncsu.edu/livinginourworld/PDF/Resource%20center%20documents/Graphic%20Organizers.pdf
Graphic Organizers for Reading Comprehension

http://content.scholastic.com/browse/article.jsp?id=2983
Education Oasis Graphic Organizers
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http://www.educationoasis.com/curriculum/graphic_organizers.htm 
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Tools for Reading, Writing and Thinking

http://www.greece.k12.ny.us/instruction/ELA/6-12/Tools/Index.htm
Graphic Organizers for pre and post reading guided reading lessons

http://www.k111.k12.il.us/lafayette/fourblocks/graphic_organizers.htm
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